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Virtual Safeguarding

Please help us to keep yourself safe…

• Are you comfortable? 

• Do you have a drink? 

• If you are juggling home schooling, have you managed to find a 
corner of the house to avoid detection?

• Be kind to yourself, take care- this will all be available online.



Aims

• To explore teaching and learning strategies for deployment in quality 
first teaching to support pupils with cognition and learning 
difficulties.

• To develop our understanding of cognition and learning difficulties.

• To explore the links between the toolkit and the LA document Walsall 
Getting It ‘Right for SEND’ Guidance Document (April 2020)



What do we mean?

• Cognition is a term referring to the mental processes involved in 
gaining knowledge and comprehension. 

• These processes include thinking, knowing, remembering, judging 
and problem-solving. 

• These are higher-level functions of the brain and encompass 
language, imagination, perception, and planning.



Teaching Standards

5 Adapt teaching to respond to the strengths and needs of all pupils
• know when and how to differentiate appropriately, using approaches 

which enable pupils to be taught effectively
• have a secure understanding of how a range of factors can inhibit pupils’ 

ability to learn, and how best to overcome these
• demonstrate an awareness of the physical, social and intellectual 

development of children, and know how to adapt teaching to support 
pupils’ education at different stages of development

• have a clear understanding of the needs of all pupils, including those with 
special educational needs; those of high ability; those with English as an 
additional language; those with disabilities; and be able to use and 
evaluate distinctive teaching approaches to engage and support them.

https://www.gov.uk/government/publications/teachers-standards

https://www.gov.uk/government/publications/teachers-standards


Walsall Getting It ‘Right for SEND’ Guidance 
Document (April 2020)

The banding document is organised into 8 areas of primary need, which correlate 
to the 4 areas of the SEND Code of Practice. 

The 8 areas of primary need are:
• Cognition & Learning (C&L)

• Social, Emotional, Mental Health (SEMH)

• Speech, Language, Communication & Interaction (SLCN)
• Physical & Sensory:
o Hearing Impaired (HI)

o Visually Impaired (VI)

o Multi-Sensory Impaired (MSI)

o Physical Needs (Phys)

o Medical Needs (Med)



Walsall Getting It ‘Right for SEND’ Guidance 
Document (April 2020)

Schools are required to:

• identify pupils primary area of need.

• They are then required to identify which Band a child is best 
matched to.

• Each child should only be identified once on the banding document –
according to their primary area of need.



Walsall Getting It ‘Right for SEND’ Guidance 
Document (April 2020)

Schools are required to:

• identify pupils primary area of need.

• They are then required to identify which Band a child is best matched to.

• Each child should only be identified once on the banding document –
according to their primary area of need.

Walsall Local Authority expect that the majority of children with SEN in 
Walsall (including those with an EHCP) will be able to receive the ‘right 
support at the right time’ to meet their special educational needs and will 
be fully included within their local mainstream school.



Walsall Getting It ‘Right for SEND’ 
Guidance Document (April 2020)

Whole school approaches

Toolkit offers suggests and strategies that 
school might want to implement as part 

of their QFT provision.



From the SEND Code of Practice (Jan 
2015)

• 6.12 All pupils should have access to a broad and balanced 
curriculum. The National Curriculum Inclusion Statement states that 
teachers should set high expectations for every pupil, whatever their 
prior attainment. Teachers should use appropriate assessment to set 
targets which are deliberately ambitious. Potential areas of difficulty 
should be identified and addressed at the outset. Lessons should be 
planned to address potential areas of difficulty and to remove 
barriers to pupil achievement. In many cases, such planning will mean 
that pupils with SEN and disabilities will be able to study the full 
national curriculum. 



From the SEND Code of Practice (Jan 
2015)

• 6.15 A pupil has SEN where their learning difficulty or disability calls 
for special educational provision, namely provision different from or 
additional to that normally available to pupils of the same age. 
Making higher quality teaching normally available to the whole class 
is likely to mean that fewer pupils will require such support. Such 
improvements in whole-class provision tend to be more cost effective 
and sustainable. 



From the SEND Code of Practice (Jan 
2015)

• 6.17 Class and subject teachers, supported by the senior leadership team, 
should make regular assessments of progress for all pupils. These should 
seek to identify pupils making less than expected progress given their age 
and individual circumstances. This can be characterised by progress which: 

- is significantly slower than that of their peers starting from the same    
baseline 

- fails to match or better the child’s previous rate of progress 

- fails to close the attainment gap between the child and their peers 

widens the attainment gap 



Walsall Getting It ‘Right for SEND’ 
Guidance Document (April 2020)

Banding 

Toolkit offers examples 
of learning behaviours 
that can help you be 

more specific and 
develop personalised 

targets and approaches



Walsall Getting It ‘Right for SEND’ 
Guidance Document (April 2020)

Toolkit offers multiple strategies for 
each barrier to learning.

Key things to reflect upon at this 
stage:
• Quantity of strategies. 
• Frequency.
• Impact. 
• Evidence. 



Walsall Getting 
It ‘Right for 
SEND’ Guidance 
Document (April 
2020)
Toolkit offers multiple strategies for 
each barrier to learning.

Key things to reflect upon at this 
stage:
• Quantity of strategies. 
• Frequency.
• Impact. 
• Evidence. 



From the SEND Code of Practice (Jan 
2015)

• 6.19 The first response to such progress should be high quality 
teaching targeted at their areas of weakness. 

So…

• What are we doing to make the learning in the classroom accessible 
to all children?



Executive 
Functioning

http://mommax6.blogspot.com/2016/03
/executive-functioning-and-impact-
on.html

Heart of 
Cognition and 

Learning 

http://mommax6.blogspot.com/2016/03/executive-functioning-and-impact-on.html


Executive Functioning 



Reviewing Primary Need

When executive function isn’t working as it should, your behaviour is 
less controlled. 

This can affect your ability to:

• Go to school or work.

• Regulate your emotions and behaviour

• Maintain relationships

• Work independently 



Learning

• Cognition – the mental process involved in knowing, understanding 
and learning.

• Metacognition – often defined as ‘learning to learn’.

• Motivation - willingness to engage our cognitive and metacognitive 
skills in order to learn.



Metacognition – Conscious Learning

• What am I doing?
• How am I doing it?
• Is it successful…better….worse?
• Have I done this before….what did I 

do?
• What can I do alone?
• What help might I need….from 

where?
• Is it time to change the way I am doing 

it?



Toolkit- Cognition and Learning 

Executive Functioning Support:

• Memory;

• Organisation, maintenance and completion skills;

• Concentration;

• Transferring and generalising learning;

• Time management;

• Self Assessment; 

• Information Processing;



Toolkit- Cognition and Learning 

Skills, Gaps and Foundations

• Letter and number acquisition;

• Spelling and HFW;

• Reading accuracy;

• Reading Rate;

• Reading comprehension;

• Learning and applying number facts;

• Ideas for writing. 



Toolkit: Memory 

Background  

Review strategies



Memory - How it Works: The Basics 

Image-
https://developmentallearning
sp14.wordpress.com/page/2/

Memory won’t 
work if you are…

Stressed,
Tired,
Hungry,
Anxious,
Distracted…



Main memory thoughts…

Short Term Memory Working Memory Long Term Memory

Short-term memory has a fairly 
limited capacity; it can hold 
about seven items for no more 
than 20 or 30 seconds at a time.

Part of working memory system.

A mental workspace to both

hold AND manipulate 

information in the mind.

Receive and use or receive and 

lose.

Recalling information from long 

term memory while holding 

related information in short 

term memory.

Permanent Storehouse

For storing, managing, and 

retrieving information

Items of information stored as 

long-term memory may be 

available for a lifetime.



Other Disaster Factors 

• Distraction mid-task.

• Trying to hold too much information.

• Engaging in a mentally demanding task.

Once information is ‘lost’ from your working memory it is gone for

good! You need to go back to the beginning and start again.



Where is it likely to go wrong in the 
classroom?

• Place keeping tasks.

• Copying from the board.

• Multi-step instructions. 

• Mental maths tasks.

• Reading words using a synthetic approach.

• Remembering new information that isn’t linked in some way (for 
example: telephone numbers).

• Holding a sentence for writing.

• New, unrelated, meaningless information.



‘External’ Memory Devices

• White boards and dry wipe pens.

• Note books.

• Visual task timelines.

• A work station approach.

• Teach the meaningful use of note taking and jottings.

• A Talking Tin/Pen or similar.

• Rehearsal.



Task Slicer 



Supporting Vocabulary 

Vocabulary

Object

Picture

/photo

Text Makaton

Talking Tin



Supporting Vocabulary: Pre teaching.

1. Select essential vocabulary.

2. Pre-test.

3. Prepare a presentation of each word (text, picture, sentence).

4. Explicitly teach each word (dialogue, word study, connect word to 
text, expand word meaning).

5. Provide many opportunities for practice (link task).

6. Vocabulary maps

7. Post-test

8. Word walls- classroom resource



Organisation, Maintenance and 
Completion Skills.

Workstation



The Enable Table

Why?
• To ‘own’ being ‘stuck’;
• Promotes conscious learning decisions;
• Promotes independent problem solving;
• Promotes independence;
• Promotes resilience;
• Can be topic, lesson or subject specific.
Can contain: 
• Differentiated resources to support learning;
• General learning to learn resources;
• Stationery.



The Enable Table

Not a person to ‘fix’. 

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwiV8f7izJbhAhWN1-AKHaiUBZwQjRx6BAgBEAU&url=https://www.aliexpress.com/item/Crocodile-Wire-Male-female-To-Car-Cigarette-Lighter-DC-Voltage-Jack-Connector-To-2-Alligator-Clip/32852228459.html&psig=AOvVaw2OoidUHOfMW789IpdsnqEp&ust=1553373321128247


A Voice Recording Device

• To ‘hold’ a sentence,

• For instructions,

• Record a personal checklist for task completion,

• To support recall of ‘choosing’ based tasks,

• Record homework tasks - messages,

• Record the ‘big’ picture.



Toolkit: Concentration.

Background  

Review strategies



Arousal Levels for 
Learning

Have I seen this before?
GIVE ME MORE!

Sensory or cognitive input required

This bis new 
and a little 

scary!
GIVE ME LESS!

Reduce 
cognitive or 
sensory load



Self Regulation



Self Regulation



Self Regulation

For older pupils:

• Co-regulation is key

• Teach self-regulation skills through modeling, providing opportunities to practice skills, monitoring and 
reinforcing adolescents’ progress on skill development and goals, and coaching them on how, why, and when 
to use their skills in increasingly complex situations (e.g., conflicts between work and school demands, living 
independently).

• Provide a warm, responsive relationship where youth feel safe to learn and make mistakes as they 
increasingly navigate bigger decisions and more challenging situations on their own (e.g., making decisions 
regarding risk behaviors in the context of peer pressure, raising a child with or without a 
partner). Caregiving relationships and mentoring can also serve to motivate youth to learn, practice, and 
implement self- regulation skills.

• Structure the environment to make self-regulation manageable, providing a buffer against environmental 
stressors. This involves limiting opportunities for risk-taking behaviors, providing positive discipline and 
natural consequences for poor decisions, and reducing the emotional intensity of conflict situations (e.g., 
giving time and space to calm down as needed).

https://www.acf.hhs.gov/sites/default/files/opre/sr_ado_br
ief_revised_2_15_2017_508.pdf



Toolkit: Transferring and Generalising 
Learning.

Background  

Review strategies



Transferring and 
Generalising Learning.



Transferring and Generalising Learning.



Toolkit: Time Management

Background  

Review strategies



Toolkit: Time Management.

Why is it important to support pupils in this area?

Things to consider:

• Select the right elements of the Task Slicer to support. 

• Observations could hold the key- pupil and teacher.

• Implement commentary as a strategy. 



Toolkit: Self Assessment

Background  

Review strategies



Toolkit: Self Assessment.

The zone of proximal development (ZPD) has 
been defined as:

“The distance between the actual 
developmental level as determined by 
independent problem solving and the level of 
potential development as determined through 
problem-solving under adult guidance, or in 
collaboration with more capable peers." 

(Vygotsky, 1978, p. 86).

Out of reach at 
the moment

Learns with 
scaffolding

Current 
understanding

Independent 
Work



Self Assessment

• Increase the pupils 
awareness of where they 
are in the learning process 
and what tools they have 
to help them= 
METACOGNITION.

• SEMH support. 

• Remember- one size does 
not fit all! 



Tiered Support

Supporting towards confident independence:

• I’ll do the first one;

• We’ll do the second one;

• You do the third one and I will watch;

• On your own – productivity target (I’m going over here and will come 
back and check). 



Tiered Support: Writing your name

1. You do it, I’ll watch and give feedback.

2. I’ll give you a prompt/cue then you’ll do it and give feedback.

3. I will model and think aloud. You watch and copy and then I’ll 
feedback.

4. I will model and think aloud. You’ll then trace on the top and I’ll offer 
feedback.

5. I will model and then think aloud. You’ll trace on the top with hand-
over-hand support. I’ll give feedback.



Toolkit: Information Processing

Background  

Review strategies



Toolkit: Information Processing .

https://www.bing.com/images/search?view=detailV2&id=9A2CF0B80A2E1E3A4E0A67044CDC014AB76A0A9C&thid=OIP.7jnAPeXQNFqE8Ot_sD89wgHaEL&
mediaurl=http%3A%2F%2Fuxmag.com%2Fsites%2Fdefault%2Ffiles%2Fuploads%2Fjulien-
cognition%2FCognitive_Full1.jpg&exph=340&expw=602&q=cognitive+load&selectedindex=20&ajaxhist=0&vt=0&ccid=7jnAPeXQ&simid=60803961932860
7473&sim=11



https://pbs.twimg.
com/media/DZYyA
gPXkAANdKt.jpg



https://pbs.twimg.com/media/DZYyAgPXkAANdKt.jpg





QFT support for Cognitive Load

What specifically
do you want them 

to learn?

Declutter – get rid 
of anything extra 

and repetitive.

Reduce transient 
information – record 

‘disappearing’ 
information.

Add modality – simple 
complimentary visuals.

Synchronise – present the relevant 
information at the same time but 

avoid splitting attention. 



The Worked 
Example Effect 

• Focus on the steps involved not 
the end goal.

• Helps to build schemas of 
knowledge.

• Problem pairs – one worked 
example and one without the 
example. 

The Completion 
Problem Effect

A partial worked example where 
the learner has to complete some 
key solution steps. 



Plan the Learning Path

Plan the steps –
what would you do 
and in what order?

Break it down 
further – mini 

goals.

Demonstrate and 
make your thinking 

explicit – which 
schema.



Review Learning 

Check 
understanding.



Toolkit: Remaining Sections

Review strategies



Toolkit: Letter and Number Recognition



Toolkit: Spelling and HFW



Toolkit: Reading Accuracy, Reading Rate 
and Comprehension

• Presentation of information is key.

• Teach skills explicitly. 

• Coloured overlay- visual stress assessment.

• Reduce amount of text and increase the level of questioning. 



Readability
Level How much?

Frustration Under 90% accuracy

Instructional 90 – 95 % accuracy

Easy 96 % + accuracy

1. Italy is a country that is situated in the 
continent of Europe.

2. The capital city of Italy is Rome.

3. Italy has borders along the alps with: 
Austria, France, Switzerland and Slovenia.

4. Italians use the Euro as their currency.



Sparkly Folder: sight word reading 

1 2

3

4
5

Word list
Reward chart

Mind map
Cue cards

I can read...
I can spell....

I can explain...



Toolkit: Learning and Application of 
Number Fact



Toolkit: Ideas for writing 

• Sensory links- don’t underestimate



Toolkit: Ideas for writing 

• Colourful Semantics 



Offer Choices

• Presentation:

Taught as a skill first!



Offer Choices 

Writing Motivation:

Today we are writing a letter of persuasion. Choose from:

• Batman is a much better superhero than Spiderman.

• We should be allowed to play football everyday instead of doing 
maths.

• Princesses are pointless.



Offer Choices

Where to work:

• Clipboards – more mobile.

• Flexible seating arrangements.

• Work standing up.

• A low arousal space.

• Avoid destination activities where possible.



Using the Toolkit 

Issue Initiative Impact



Questions?

Remember NIAT website! 


