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Dyslexia-Friendly Marking Guidelines 

 

 

 

 

 

 

 

 

 

 

Typically, students with dyslexic-type difficulties will present with the following: 

 

1. Writing Organisation: They will tend to be more able and more at ease discussing ideas than 

putting them into words. Research shows dyslexic students tend to think in a holistic, non-linear 

way i.e. a big picture, which is difficult to convert into the sequential, linear nature of words.  

 

Therefore, when assessing their knowledge and understanding, it is recommended: 

 

 they are more closely observed during discussion and practical work 

 they are encouraged to plan for writing using mindmapping and other visual techniques 

such as flowcharts 

 

These can be taken into account when marking extended writing.  

 

 also consider using different coloured pens for different aspects of learning – one for 

comments about knowledge & understanding, another for comments on English skills.  

 highlighters can also be used to show which parts of the writing should be clustered 

together. 

 

2. Processing & Production Speed: They will tend to take more time in their writing, often due to 

laboured spelling and/or handwriting, as well as an inability to organise their thoughts in a 

linear, sequential way. A supportive timing system can be used to track their progress and 

build up evidence for formal assessments / examinations: 

  

 discreetly provide the student with up to 25% extra time by pre-arranging a system whereby 

they can spend time in the following lesson ‘finishing off’ 

 set up a system where they mark where they were up to during the standard time given, 

such as by placing an asterisk in the margin 

Dyslexia, increasingly referred to as Specific Learning Difficulties (SpLD), 

refers to students with typically greater differences between strengths and 

weaknesses in aspects of their learning than their peers. They most 

commonly present with a ‘spiked profile’ that includes a pronounced 

discrepancy between IQ and literacy skills.  

 

They will usually have attended school for a number of years without their 

difficulties identified, and will have responded by becoming disengaged 

from certain aspects of learning and/or developing coping strategies. 
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3. Spelling: They will most likely struggle particularly with spelling. They will be conscious of this 

difficulty and generic comments criticising these areas of their writing will have a negative 

impact. A more constructive approach is to: 

 

 highlight three spellings with similar errors in their composition (prefixes, suffixes, plurals etc.) 

 if there are not similar errors and spellings appear ‘bizarre’ in composition, highlight the 

three most important spellings – high frequency words or subject specific words 

 

4. Handwriting / Presentation: They will often struggle particularly with handwriting, sentence 

construction and punctuation. As with spelling, they will be conscious of this difficulty and 

generic comments criticising these areas of their writing will have a negative impact. A more 

constructive approach is to: 

 

 provide specific, simple advice on improvements, such as “Try to write on the lines.” 

 discreetly provide opportunity for the writing to be word processed 

 provide use of a scribe, away from the rest of the group, for all or part of the writing 

 discreetly ask them to read through parts of their work that are particularly illegible 

 

5. Proofreading: They will often have a clear vision of what they intended to write and will tend 

to habitually ‘fill in the gaps’ when they proofread. They may also produce long rambling 

sentences. They will struggle to independently see their ideas are not fully or accurately 

expressed. 

 

 make time for a ‘learning conversation’ in which they can read through their work with a 

teacher or mentor – post-its could be added for parts they have missed 

 

 See Pages 3, 4 and 5 for examples. 

 

 See Page 6 for a glossary of key literacy terms. 
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Example A: 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

██  Well done Kate, you have original ideas 

about your powers. You give a good example 

of your experience. 

 

██  It was great to see you use adverb 

openers. It was also good to see you follow 

the features of a letter. 

 

To improve your English skills: 

1) Re-read the green highlighted phrase, 

does it sound right? 

2) Look at the middle vowels in ‘giant’, what 

do you need to change? 

3) What do the underlined letters need 

changing to? 

 

 

 

 

 

► This student has low confidence due to a 

history of literacy difficulties. As a result, detailed 

feedback is given on post-sticks or on a 

separate piece of paper, as a ‘bookmark’.  

 

Students may prefer this as they can be read 

through and discarded, rather than being left in 

their books as a perceived permanent 

‘criticism’. 
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Example B: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

██  Excellent effort Robert. You have an 

original idea that Jud may have killed the 

wrong kestrel - or maybe tried to scare Billy 

into thinking Kes was dead? 

 

We will go through your mind-map together 

to think about what else could be added.  

 

██ It was good to see you try to use 

paragraphs.  Your general punctuation is 

good. 

 

To improve your English skills, check the 

underlined words with your common words 

list for correct spelling. 

 

► The question with this effort is what areas do we focus 

teacher feedback on?  
 

This was produced by a student identified as EAL, as well 

as dyslexic-type difficulties. Some of the grammatical 

issues relate directly to language issues, and these need to 

be addressed through language-nurturing activities. 
 

In this instance, the teacher encouraged the student to 

return to their planning as this was far more organised and 

detailed than this piece, which was rushed. The student 

was then asked to word process a ‘final draft’. In effect, 

providing a second chance. 
 

The student also has a vocabulary / common spelling 

booklet and therefore is encouraged to self-check some 

incorrect spellings as a matter of routine. 



 5 

Example C: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

██  Well done Mikey, you have come up with 

a realistic situation that Roald Dahl might 

have used in his story. Is the park near some 

gardens? 
 

I liked your use of dialogue and the adverb 

opener. 
 

██  To make this even better, you could 

check the words underlined. Are they past 

or present tense? Are we writing in first or 

third person? 
 

→ The next step is to build up even more 

tension. From there, we can bring the story 

to a cliffhanger. 

 

 

 

► Students with dyslexic-type difficulties often find  writing 

laboured, tiring and stressful. In their efforts to order their 

thoughts, choose the right words, spell correctly and, put  

simply, to ‘get it done’ in the given time limit,  other 

routines will naturally fall by the wayside. A common 

casualty of this is punctuation. 

 

As a result, punctuation will need regularly re-teaching 

and revising – and not just by English / literacy teachers, as 

this may lead to the student compartmentalising 

punctuation as an ‘English thing’. 

 

In this example, the student was asked to self-check their 

work, and then get a second opinion from a trusted peer. 

This then allows the teacher to focus on other aspects of 

the written work in their feedback. 
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Key Terms: 

 

It is important that colleagues - regardless of their teaching role /  area of expertise - are conversant in these 

when assessing the written work  of students who present with dyslexic-type difficulties. It is also important that 

colleagues use this kind of terminology with their students, albeit with a degree of discretion and sensitivity, as it 

will enable them to focus constructively on how to improve their writing.  

 
 

Letter 

Reversal  
Mix-Ups 

 A classic ‘dyslexic trait’ is for students to reverse letters such as "b", "d" and “p” – 

and others such as "m" and "w". This occurs more frequently when a student is 

working to a time limit and/or is tired. 

 When working to a time limit, another common mistake is to make similar ‘back-

to-front’ errors such spelling ‘giant’ as ‘gaint’, ‘boat’ as ‘baot’ etc. 

 These are easily corrected with a verbal prompt rather than highlighting them in 

marking. If they are not causing significant issues with overall comprehensibility, they 

could also be ‘tactically ignored’ in favour of focusing on other aspects of literacy. 

Syllables 
Word Chunks 

 These are best described as the ‘sound chunks’ or ‘beats’ in words –  i.e. bal/loon, 

an/im/al, ve/hi/cle 

 Routinely encouraging students  with dyslexic-type difficulties to break words 

down into syllables will help improve their spelling skills and act as a good ‘self-

check’ strategy. 

Sight Words 
Word Shapes  

& Tricky Bits 

 These are typically words that cannot be sounded out in a straightforward way. 

They need memorising visually by looking at the overall shape of the word and 

specific patterns / features within them - particularly silent letters, prefixes & suffixes. 

 Students with dyslexic-type difficulties will rely on visual memory for many words 

that can be sounded out, due to their limited phonics skills. However. if their visual 

memory fills up too soon, it may hinder further progression in spelling skills. 

 Another common error reliant visual memory is with homophones i.e. witch ↔ 

which, there ↔ their etc. 

Vowel  
Blends 

Middle Bits 

 Also known as ‘vowel digraphs’, these are the vowel (a, e, i, o, u) combinations in 

words that form basic sounds – such as /ai/, /ee/, /ea/, /oa/, /ou/ etc. 

 Students with dyslexic-type difficulties will often mix up the letter order or apply 

one vowel blend inaccurately to other words – spelling ‘make’ as ‘maik’. As with 

other mistakes, this will occur more frequently when working to a set time limit or 

when concentration is low (i.e. tired, distracted etc.). 

Consonant 

Blends 
Starters &  

Ends 

 Also known as ‘consonant digraphs’, these are consonant combinations 

(alphabet letters other than a, e, i, o, u) that combine to make one sound. They 

typically start and finish words. 

 Some consonant blends can be sounded out, such as /br/ and /fl/, but others are 

reliant on visual memory, such as /ch/ and /sh/. 
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Nouns 
Naming 

Words 
 

Adjectives 
Describing 

Words 
 

Verbs 
Doing Words 

 Students with dyslexic-type difficulties struggle with word choice and can 

experience ‘writer’s block’.   When working to a time limit, they may also ‘miscue’ 

words by putting an incorrect word into a sentence rather than the one they 

intended, based on a similar sound i.e. ‘live’ and ‘lift’. 

 Ahead of writing, creating a word bank of these three key word types is useful. 

 On providing feedback, asking the student, “What other adjective could you use 

here?” can help encourage more adventurous use of vocabulary – something that 

some students with dyslexic-type difficulties may present with strength in during 

speaking & listening activities. 

Connectives 
Connectors 

 Connectives are words or short phrases that joins two parts of a sentence or link in 

a following sentence. These can perform a variety of functions:  

- to add information – and, also, furthermore, as well as 

- to indicate time – later, meanwhile, before, after, then 

- to contrast – but, however, although 

- to indicate a logical result – so that, therefore, consequently, then 

- to explain why – because, in order to 

 A student with dyslexic type difficulties may be overreliant in their writing on ‘and’, 

‘so’ and ‘then’.  When providing feedback, it is useful to ask the student, “What 

other connective could be used?”   

 Taking time to deliberately plan ahead for connectives - as part of a word bank, 

mind map or flow diagram - will also raise the quality of writing. 

Clauses 
Sentence 

Chunks 

 Clauses are the name for parts of a complex sentence. A useful, easy-to-grasp 

sentence structure to teach is the main-clausesubordinate clause i.e. a basic 

statement followed by additional information. 

 Clauses can be typically added via a connective or a comma splice. When 

marking, it can be useful to focus on this by picking a simple statement and writing a 

prompting connective such as ‘because…’ next to it. i.e. You have to wear goggles 

because splinters might fly off into your eyes. 

Adverbial 
Openers 
Openers 

 An adverbial opener is used to provide an opener to a sentence and/or 

paragraph.  

 They can help a student with dyslexic-type difficulties with structuring their written 

work – Firstly… Secondly… Thirdly….  

 They can also be a simple technique for the student to improve the flow and style 

of their work – Suprisingly, he shouted… Interestingly, I found out.. 

 These can be used as a constructive focus for marking, rather than focusing 

purely on mistakes. 

 


