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Virtual Safeguarding

Please help us to keep you safe…

• Are you comfortable? 

• Do you have a drink? 

• Be kind to yourself, take care- this presentation will remain available 
on our website for you to complete at your own pace and revisit at 
another time if you wish.



Aims

• To explore teaching and learning strategies for deployment in quality 
first teaching to support pupils with physical and/or sensory needs.

• To develop our understanding of physical and/or sensory needs.

• To explore the links between the Toolkit and the LA document Walsall 
Getting It ‘Right for SEND’ Guidance Document (April 2020)



Links to Teachers’ Standards
2    Promote good progress and outcomes by pupils 

• be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on 
these;

• demonstrate knowledge and understanding of how pupils learn and how this impacts on 
teaching.

5    Adapt teaching to respond to the strengths and needs of all pupils 
• know when and how to differentiate appropriately, using approaches which enable pupils to 

be taught effectively;
• have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and 

how best to overcome these;
• demonstrate an awareness of the physical, social and intellectual development of children, 

and know how to adapt teaching to support pupils’ education at different stages of 
development;

• have a clear understanding of the needs of all pupils, including those with special educational 
needs; those of high ability; those with English as an additional language; those with 
disabilities; and be able to use and evaluate distinctive teaching approaches to engage and 
support them. 



SEND Code of Practice (Jan 2015)

• 6.34 Some children and young people require special educational 
provision because they have a disability which prevents or hinders them 
from making use of the educational facilities generally provided.
These difficulties can be age related and may fluctuate over time. Many 
children and young people with vision impairment (VI), hearing impairment 
(HI) or a multi-sensory impairment (MSI) will require specialist support 
and/or equipment to access their learning, or habilitation support.

• Visual impairment can have a significant impact on a student’s educational 
development in some cases resulting in learning delay and reduced 
curricular access. This will require careful monitoring by schools and the 
Sensory Impairment Team.



Physical Needs

• Physical disability (PD) refers to all types of physical disability –the 
impact may be hidden, mild or profound. With the right support and 
knowledge children and young people with PD can achieve as much 
as other children.

• Section 100 of the Children and Families Act 2014 places a duty on 
governing bodies of maintained schools, proprietors of academies 
and management committees of PRUs to make arrangements for 
supporting pupils at their school with medical conditions.

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/306952/Statutory_guidance_on_supporting_pupils_at_school_with_medical_conditions.pdf


Physical Needs

• Many will be able to participate in most aspects of everyday school 
life such as function within the classroom, make progress and access 
the curriculum.

• But, needs that may affect pupil’s ability to access and engage in 
learning tasks and activities. Therefore, they may need some support 
through individualised, effective quality first teaching and waves of 
intervention.

• Sensory impairment (hearing and vision) can have a significant 
impact on a student’s educational development and wellbeing, in 
some cases resulting in learning delay and reduced curricular access. 



Learning difficulty or disability?

• The Children's and Families Act (2014) refers to children and young 
people either:
• Having a learning difficulty; or

• Having a disability.

• A disability in this context means disabled within the meaning of the 
Equality Act 2010.

Children and young people may be disabled or have a learning difficulty 
or both. They may or may not need special education provision.



Definition of Disability

Section 6(1) Equality Act 2010:

A person has a disability if—

• (a) The person has a physical or mental impairment, and

• (b) the impairment has a substantial and long-term adverse effect on 
the person's ability to carry out normal day-to-day activities.



SEND Code of Practice (2015)

• 6.9 All schools have duties under the Equality Act 2010 towards 
individual disabled children and young people. They must make 
reasonable adjustments, including the provision of auxiliary aids and 
services for disabled children, to prevent them being put at a 
substantial disadvantage. These duties are anticipatory – they 
require thought to be given in advance to what disabled children 
and young people might require and what adjustments might need 
to be made to prevent that disadvantage. Schools also have wider 
duties to prevent discrimination, to promote equality of opportunity 
and to foster good relations.



Walsall Getting It ‘Right for SEND’ Guidance 
Document (April 2020)

The banding document is organised into 8 areas of primary need, which correlate 
to the 4 areas of the SEND Code of Practice. 

The 8 areas of primary need are:
• Cognition & Learning (C&L)

• Social, Emotional, Mental Health (SEMH)

• Speech, Language, Communication & Interaction (SLCN)
• Physical & Sensory:
o Hearing Impaired (HI)

o Visually Impaired (VI)

o Multi-Sensory Impaired (MSI)

o Physical Needs (Phys)

o Medical Needs (Med)



Walsall Getting It ‘Right for SEND’ Guidance 
Document (April 2020)

Schools are required to:

• identify pupils' primary area of need.

• They are then required to identify which Band a child is best matched to.

• Each child should only be identified once on the banding document –
according to their primary area of need.

Walsall Local Authority expect that the majority of children with SEN in 
Walsall (including those with an EHCP) will be able to receive the ‘right 
support at the right time’ to meet their special educational needs and will 
be fully included within their local mainstream school.



Walsall Getting It ‘Right for SEND’ 
Guidance Document (April 2020)

Whole school approaches

Toolkit offers suggests and 
strategies that school might want to 

implement as part of their QFT 
provision.



From the SEND Code of Practice (Jan 
2015)

• 6.12 All pupils should have access to a broad and balanced 
curriculum. The National Curriculum Inclusion Statement states that 
teachers should set high expectations for every pupil, whatever their 
prior attainment. Teachers should use appropriate assessment to set 
targets which are deliberately ambitious. Potential areas of difficulty 
should be identified and addressed at the outset. Lessons should be 
planned to address potential areas of difficulty and to remove 
barriers to pupil achievement. In many cases, such planning will 
mean that pupils with SEN and disabilities will be able to study the 
full national curriculum. 



From the SEND Code of Practice (Jan 
2015)

• 6.15 A pupil has SEN where their learning difficulty or disability calls 
for special educational provision, namely provision different from or 
additional to that normally available to pupils of the same age. 
Making higher quality teaching normally available to the whole 
class is likely to mean that fewer pupils will require such support. 
Such improvements in whole-class provision tend to be more cost 
effective and sustainable. 



Walsall Getting It ‘Right for SEND’ 
Guidance Document (April 2020)

Banding 

Toolkit offers examples 
of learning behaviours 
that can help you be 

more specific and 
develop personalised 

targets and approaches



Walsall Getting It ‘Right for SEND’ 
Guidance Document (April 2020)

Toolkit offers multiple strategies for 
each barrier to learning.

Key things to reflect upon at this 
stage:
• Quantity of strategies. 
• Frequency.
• Impact. 
• Evidence. 



Walsall Getting It ‘Right for SEND’ Guidance 
Document (April 2020)

With physical and sensory needs it is 
important be very aware of level of 
need and know when it is appropriate 
to seek further advice from specialists 
and to work in partnership with 
parents, specialist teachers and health 
professionals



What might it look like?

You might 
see 

difficulties 
with  

Hearing 
Impairment

Visual 
Impartment 

Fine motor 
difficulties

Gross motor 
difficulties

Sensory 
processing

IMPACT



Toolkit Motor Skills - A Firm Foundation

Praxis 

The ability to conceive of, plan and carry out an unfamiliar motor 
activity.

Hierarchy of skills:

• Ideation - generating an idea of what you want to do;

• Motor planning/sequencing - figuring out how you are going to do it;

• Execution - then doing or carrying out what you wanted to do;

• Bilateral Integration – Parts of the body work together as one unit 
(left, right, crossing the midline, upper and lower body)



A quick check…

• Ideation: Ask the pupil to come up with as many ideas as they can to 
use a piece of equipment e.g. a bean bag. Lots of ideas that can be 
performed = Ideation in tact;

• Motor planning/Sequencing: Observe the pupil carrying out daily 
routines such as dressing, multi-step craft activities;

• Execution and Bilateral Integration: Observe star jumps, skipping, 
hopping, Insy Wincy Spider actions etc.



Supporting Praxis

• Break the task into small steps (Visual Prompts);

• Physical approach – learn what the activity feels like;

• Ensure sensory needs are met so the child can attend to the activity;

• Rehearse sequencing skills;

• Role play using small world toys;

• Copying games.



Top Tips for Accessing PE

• Choose activities that will result in some form of success for at least 70% of the 
time;

• Keep the environment as predictable as possible when teaching new skills;
• Adapt the equipment (for example: different bat/ball sizes);

• Allow the pupil to adapt their grip;

• Provide a buddy to model;
• Allow the pupil to referee/umpire with you to get a sense of the game before 

playing;
• Break each component part of the skill down – offer visual cues for each stage;
• Use masking tape on the floor to help with positioning;

• Ensure directional language is supported visually;
• Allow additional planning time.



A Firm Foundation

• ‘Risky’ play

• ‘Fizzy Kids’



Toolkit – Motor ‘movement’ Skills

Factors influencing motor skill may include: 

• The pupil’s general development 

• The pupil’s level of experience and practice

• The pupil’s vision and hearing

• The pupil’s understanding, attention and listening skills 

• Any genetic or medical issues or conditions



The Toolkit – Fine and Gross Motor Skills

Core Skills
• Balance

• Strength

• Understanding of body schema and position in space (bilateral 
integration, spatial awareness, knowledge of left and right)

• Visual Skills



Balance

• Static – stationary balance

• Dynamic – balance whilst moving



Strength

• Adequate muscle strength and joint stability around the shoulder 
girdle is an important factor for hand function (handwriting, scissor 
skills and fine motor skills) 

• Adequate muscle strength, joint stability around the hips is required 
for standing on one leg, hopping and kicking a ball



Strength – Improving Shoulder Girdle 
Stability

• Pulling own weight e.g along a bench, with progression to an inclined bench;

• Games and activities that involve taking weight through arms eg. hanging on rope, 
climbing up a rope and hand walking along an overhead ladder;

• Push ups against a wall or on the desk as preparation for fine motor activities or 
handwriting;

• Drawing vertical lines on a chalk board (one or both hands). Keeping arms out straight 
draw by bending and straightening at the knees. The child has to keep the chalk against 
the board as he/she moves; 

• Draw shapes on chalk board with arms out straight. Circles and figures of eight are most 
effective (remember, arms outstretched); 

• Paint on the wall with a roller or pasting brush (water can be used on outside walls in 
warm weather). The weight of the paint and brush/roller adds to the effectiveness of this 
activity;

• Encourage games that require some shoulder strength eg. badminton, tennis volleyball.



Understanding of body schema and position 
in space – ‘Proprioception’

• Children with low muscle tone (floppy muscles and/or excessive joint 
ranges) often have poor body awareness.

• Messages from muscles and joints) let them know the position their 
body is in; the awareness of the position of body parts in relation to 
each other and their environment and the force of the movement the 
body makes. 

• This is important as it helps the child organise and plan activities and 
make automatic adjustments to the movement eg. judging how to 
manoeuvre through a classroom with speed and not bump into 
things. 



Understanding of body schema and position 
in space – ‘Proprioception’

To improve proprioception, children need lots of activities against resistance or with pressure 
to enable them to become more aware of their body positions, such as push and pull activities. 
Children with low muscle tone (floppy muscles and/or excessive joint ranges) often have poor 
body awareness.

Activity ideas: 

• Log rolling

• Lie on stomach on a bench and pull forwards along the bench, once at the end push backwards move in the opposite direction 

• Tug of war

• Bunny hops: encourage the child to have weight through their arms 

• Star jumps

• Desk push ups: in standing place hands on desk and lower nose to surface and push up

• Sitting push ups: sitting at desk place hands on either side on seat and push down lifting bottom off the seat

• Sitting pull ups: place hands either side of seat and pull up



Understanding of body schema and position 
in space – ‘Proprioception’



Knowledge of left and right

• Children need to be able to internalise the knowledge of right and left 
so responses become automatic and instantaneous.

• Gross motor movements from left to right will help reinforce the 
movement patterns required for writing. Exercises should be carried 
out using the child’s writing hand.



Bilateral Integration

• Bilateral integration activities are intended to improve ability to use 
either hand for different functions.

• One hand leads the activity and the other hand assists. 

• Position be sure the child is positioned the same on both sides of the 
body (symmetrically) for any bilateral (two-handed) activities, with 
both shoulders and both hips the same distance from the desk/table. 
Position objects in front of the child in the midline of their body.

Activities could include:

• Tracing, cutting with scissors, jar lids



Spatial Awareness

• For a child to plan and organise their movements they must have 
good understanding of their body in space.



Recognition and Visual Skills

• Sometimes children need support to improve their ability to 
recognise and recall shape, letter and number formations. Multi-
sensory approaches can be used when presenting material. It is 
helpful to consider all sensory modalities including touch.



Visual Perception

• Visual perception is interpreting what is seen. It is a complex activity 
which allows us to make sense of what we see. 

There are a number of areas that are important to develop and need to 
work together for good visual perception…



• Visual Attention: The ability to focus on important visual information 
and filter out unimportant background information.

• Visual Discrimination: The ability to determine differences or 
similarities in objects based on size, colour, shape, etc.

• Visual Memory: The ability to recall visual traits of a form or object.

• Visual Spatial Relationships: Understanding the relationships of objects 
within the environment.

• Visual Sequential-Memory: The ability to recall a sequence of objects 
in the correct order.

• Visual Figure Ground: The ability to locate something in a busy 
background.

• Visual Form Constancy: The ability to know that a form or shape is the 
same, even if it has been made smaller/larger or has been turned 
around.

• Visual Closure: The ability to recognise a form or object when part of 
the picture is missing.

Impact on 
reading 

and writing



Visual Perception
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Visual Recall

• The ability to remember things which have been seen. Sometimes children 
may benefit from opportunities to develop their visual recall skills. 

• Pupils who: 
• Cannot remember non-verbal experiences 

• Have language difficulties and are heavily reliant on visual recall

• Can reproduce a given symbol from a model, but cannot reproduce it when model is 
removed

• Misspells a word several different ways on the same paper

• May be able to remember all letters in a word, but gets them in the wrong sequence

• Has difficulty in L/R progression

• Makes mistakes when copying from board



Fine Motor Skills

• Development of fine motor skills is likely to be more successful if the 
child has established sound gross motor skills;

• In typical development, children develop strength and balance skills 
through play, allowing them to achieve upright postures, learn about 
their bodies and their relationship to their environment. 

• ‘Holes’ in children’s basic skills may be due to due to a genetic factor 
such a low muscle tone or from a lack of opportunity to experience, 
practice and consolidate skills. 



Fine Motor Strength



In Hand Manipulation

• Translation:  the movement of objects between the 
palm and fingertips.

• Rotation: the turning of an object around using the 
pads of the fingers.

• Shift: moving objects between the fingers



Toolkit - Resources



Handwriting

Skills required

Understanding the task

Attention and listening

Visual perceptual skills

Good sitting balance

Eye hand coordination, grasp and manipulation

Bilateral coordination and integration

Shoulder girdle stability



Normal 
development of 
pencil grasp



Pre writing shapes



The Table and Chair

• Can they maintain their own balance without using their hands?

• Chair: feet flat on the ground, right back in the seat, knees and hips at 
90 degrees.

• Table: just above the height of the elbows.

• No dangling feet – use a step.



With the Right Hand



With the Left Hand



Tools for the Job



Alternative methods of recording

• Talking tins

• ICT – typing, voice to text, clicker

• Photographs

• See strategies in Cognitive and Learning section of The Toolkit



Toolkit - Sensory

• Sensory processing is used to explain how an individual’s brain collects, 
interprets and processes sensory information to allow the individual to 
participate in daily activities. 

• Problems will tend to present with an individual’s sensory processing if the 
senses are not working effectively or if the pathways from the sensory 
receptors to the brain are damaged or have not been fully established through 
early development.

• In these situations an individual may find it difficult to regulate the incoming 
sensory information and respond inappropriately; either being under-
responsive with no or little response or being over-responsive and being over-
whelmed by the sensory input.



Optimum State or Just Right State

For a child to function well they need to be in a calm 
state but also ready to engage- not over or under 
responding.

Just right 

Over responsive 

Under responsive 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjMkaq614HOAhWMJcAKHe3ACKoQjRwIBw&url=http://fictionalcrossover.wikia.com/wiki/Winnie_the_Pooh&bvm=bv.127521224,d.ZGg&psig=AFQjCNFhgNM7pto6ziMiUaNUopqND-kjng&ust=1469091719806609
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=&url=http://www.disneyclips.com/imagesnewb/tigger1.html&bvm=bv.127521224,d.ZGg&psig=AFQjCNGOgtdXIZMKttoYW02AFHX2woxTMA&ust=1469091942366479
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwj4_oj52IHOAhXKBcAKHc3GDD8QjRwIBw&url=http://disney.wikia.com/wiki/Eeyore/Gallery&bvm=bv.127521224,d.ZGg&psig=AFQjCNHotGi1FC26piQxzAkgNyhMCv5W_Q&ust=1469092138154656






Fluctuation and Arousal



The Senses

• There are 5 main senses: 
• Sight (Visual) 

• Smell (Olfactory)

• Touch (Tactile)

• Taste (Gustatory)

• Hearing (Auditory) 

• When referring to sensory processing in addition:
• Vestibular (posture, balance, arousal)

• Proprioception (body awareness)

• Interoception



The Senses

• Vestibular - This sense relates to the inner ear function and response to head 
movements. The information carried to the brain outlines the direction an 
individual is moving (forward, backwards, side to side etc.) If the information is 
carried effectively this sensory information assists the body in carrying out 
planned movements while maintaining balance.

• Proprioception – This sense relates to an individual’s body awareness and ability 
to navigate movements around an environment. Sensory feedback is provided 
through muscles, joint, ligaments etc. Having an awareness of where our bodies 
are in spaces allows individuals to plan and coordinate actions without the need 
for input from the additional senses. For example being able to put an arm into a 
coat or foot into a shoe without looking. 

• Interoception – This sense is not as well known, it relates to sensory feedback 
from inside the body and organs. For example the feedback from the stomach to 
inform the individual they are full/hungry; or that an individual may feel anxious 
due to their heart beating faster. 



Self-regulation

• An individual’s cognitive ability to recognise incoming information and respond 
appropriately, while making ongoing alterations to thoughts, behaviours, 
strategies and actions. 

• Bundy et al (2002) defines self-regulation as the “Adaptability during daily 
unstructured tasks; sustained concentration and ability to divide attention 
between two or more focused tasks; task completion; and ability to monitor own 
behaviours in context before it becomes a problem.” 

• If an individual is finding it challenging to regulate their sensory input due to 
sensory processing difficulties then they may require additional support and 
strategies to support self-regulation.

• An individual with self-regulation difficulties may present with; difficulty 
accepting changes to routines and transition, become easily frustrated, impulsive, 
quick/unexpected mood changes, avoids eye contact, prefers repetitive familiar 
play, difficulty calming themselves, difficulty with sleep routine and distress 
relating to falling to sleep and wakening.



Impact for school

• Learning environments

• Punctuating learning

• Recognition of triggers

• The need for a sensory diet and regular sensory snacks



Unpicking it…

• What do they get out of it?
• From their perspective…
• Building a sensory profile
• Replacement behaviours and options
• See SEMH Training

• Think about yourself – what sensory experiences make you feel:
• Calm?
• Excited?
• Annoyed?
• Unable to concentrate?



Getting the balance right

• We all have days when our senses are not balanced…

• bored – rocking, yawning to stimulate ourselves
• anxious – jump out of your skin when touched
• tired – noises become really loud

• Behaviours can stimulate our senses or stop stimulation to reach a 
balance

• If our senses are very out of balance we may need lots of extreme 
behaviours to get  the balance right





A Sensory Diet

• Choose activities based upon three states:

- Calming

- Focussed

- Perk up

• Identify ‘favourite’ sensory experiences

• Identify ‘no chance’ sensory experiences

• Link these to your timetable – planned 
experiences to optimise learning. 

A meal and some snacks!

Calm down, 

slow down, 

relax

Focussed, 

attending, just 

right

Get going, perk 

up, be alert

Visual (sight)

Auditory 

(hearing)

Tactile (touch)

Olfactory (smell)

Gustatory (taste)

Proprioception 

(body awareness)

Vestibular 

(balance)



The Sensory Map

• Think about the school 
environment or the classroom.

• What are the sensory 
experiences?

• Will they be stimulating or 
calming?



Visual Impairment

• Positioning of the pupil – lighting, proximity, exits, friends

• Independence

• Clutter free

• Organised

• Surface changes

• Train other pupils

• Adapt written resources

• Support peer relationships

• Pre-teach



Hearing Impairment

• Positioning of the pupil

• Independence

• Visual support

• Background noise

• Pace 

• Train other pupils

• Support peer relationships

• Pre teach



Questions

• inclusion@rushall.walsall.sch.uk

• Remember NIAT website


