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OFSTED: the EIF and SEND 
Framework 
Intent 

• Leaders take on or construct a curriculum that is ambitious and designed to give all 
learners, particularly the most disadvantaged and those with special educational needs 
and/or disabilities (SEND) or high needs, the knowledge and cultural capital they need to 
succeed in life.   

• The provider has the same academic, technical or vocational ambitions for almost all 
learners. Where this is not practical – for example, for some learners with high levels of 
SEND – its curriculum is designed to be ambitious and to meet their needs  

• Learners study the full curriculum. Providers ensure this by teaching a full range of subjects 
for as long as possible, ‘specialising’ only when necessary  

 
Implementation  

• Teachers have good knowledge of the subject(s) and courses they teach. Leaders provide 
effective support for those teaching outside their main areas of expertise  

• Teachers present subject matter clearly, promoting appropriate discussion about the 
subject matter they are teaching. They check learners’ understanding systematically, 
identify misconceptions accurately and provide clear, direct feedback. In doing so, they 
respond and adapt their teaching as necessary, without unnecessarily elaborate or 
differentiated approaches  

• Over the course of study, teaching is designed to help learners to remember in the long 
term the content they have been taught and to integrate new knowledge into larger 
concepts  

• Teachers and leaders use assessment well, for example to help learners embed and use 
knowledge fluently or to check understanding and inform teaching. Leaders understand the 
limitations of assessment and do not use it in a way that creates unnecessary burdens for 
staff or learners  

• Teachers create an environment that allows the learner to focus on learning. The 
resources and materials that teachers select – in a way that does not create unnecessary 
workload for staff – reflect the provider’s ambitious intentions for the course of study and 
clearly support the intent of a coherently planned curriculum, sequenced towards 
cumulatively sufficient knowledge and skills for future learning and employment  

• A rigorous approach to the teaching of reading develops learners’ confidence and 
enjoyment in reading. At the early stages of learning to read, reading materials are closely 
matched to learners’ phonics knowledge  

 
Impact  

• Learners develop detailed knowledge and skills across the curriculum and, as a result, achieve 
well. Where relevant, this is reflected in results from national tests and examinations that meet 
government expectations, or in the qualifications obtained  

• Learners are ready for the next stage of education, employment or training. Where relevant, 
they gain qualifications that allow them to go on to destinations that meet their interests, 
aspirations and the intention of their course of study. They read widely and often, with fluency 
and comprehension.  
 

Behaviour and attitudes  
Inspectors will make a judgement on behaviour and attitudes by evaluating the extent to which:  
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• Learners’ attitudes to their education or training are positive. They are committed to their 
learning, know how to study effectively and do so, are resilient to setbacks and take pride 
in their achievements  

• The provider has high expectations for learners’ behaviour and conduct and applies these 
expectations consistently and fairly. This is reflected in learners’ behaviour and conduct  

• Learners have high attendance and are punctual  
• Relationships among learners and staff reflect a positive and respectful culture. Leaders, 

teachers and learners create an environment where bullying, peer-on-peer abuse or 
discrimination are not tolerated. If they do occur, staff deal with issues quickly and 
effectively, and do not allow them to spread.  

 
Personal development  
Inspectors will make a judgement on the personal development of learners by evaluating the extent to 
which:  

• The curriculum extends beyond the academic, technical or vocational. It provides for 
learners’ broader development, enabling them to develop and discover their interests and 
talents  

• The curriculum and the provider’s wider work support learners to develop their character – 
including their resilience, confidence and independence – and help them know how to keep 
physically and mentally healthy  

• At each stage of education, the provider prepares learners for future success in their next 
steps  

• The provider prepares learners for life in modern Britain by:  
o Equipping them to be responsible, respectful, active citizens who contribute 

positively to society  
o Developing their understanding of fundamental British values  
o Developing their understanding and appreciation of diversity  
o Celebrating what we have in common and promoting respect for the different 

protected characteristics as defined in law.  
 
Leadership and management  
Inspectors will make a judgement on the effectiveness of leadership and management by evaluating 
the extent to which:  

• Leaders have a clear and ambitious vision for providing high-quality, inclusive education 
and training to all. This is realised through strong, shared values, policies and practice  

• Leaders focus on improving staff’s subject, pedagogical and pedagogical content 
knowledge to enhance the teaching of the curriculum and the appropriate use of 
assessment. The practice and subject knowledge of staff are built up and improve over 
time  

• Leaders aim to ensure that all learners complete their programmes of study. They provide 
the support for staff to make this possible and do not allow gaming or off-rolling 

• Leaders engage effectively with learners and others in their community, including – where 
relevant – parents, carers, employers and local services  

• The provider has a culture of safeguarding that supports effective arrangements to:  
• Identify learners who may need early help or who are at risk of neglect, abuse, grooming or 

exploitation  
• Help learners reduce their risk of harm by securing the support they need, or referring in a 

timely way to those who have the expertise to help  
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Ofsted Questions to SENCOs 
(April 2021 in preparation for full inspections to begin again) 
 
1. What is the impact of your actions as SENCO? 
2. How has Covid affected you as SENCO? 
3. How are you held to account? 
4. Talk me through how you know a child with SEND has made progress? 
5. How do you manage, support and monitor provision for SEN? 
6. What is your workload like? 
7. What evidence do you have to show your impact? 
8. How do you show small steps progress? 
9. How is your curriculum inclusive of SEND? 
10. How do you support reading progress for SEN? 
11. What evidence of inset do you have? 
12. How do you support teachers and TAs? 
13. How do you gather pupil and parent voice? 
14. Have you completed your statutory duties? 
15. What have you done in the past week and what evidence do you have to show this? 
16. How do you ensure APDR especially during Covid? 
17. How has your role changed in the past 3 years? 
18. What were Ofsted parent view results for END? Why do you think this? 
19. Explain to me the SEN in your school? What is your greatest need and why? 
20. How are you supported by SLT? 
21. What is on your action plan? 
22. How do you identify SEN? 
23. Tell me about your SEN register and how you inform parents? Is it a fluid register? 
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Ofsted General Questions (related to SEND) 
1. What is the quality of learning for pupils with SEND?  How do you know? 
2. What is the quality of teaching and learning and use of assessment for SEND pupils? 
3. How effective is the Leadership of SEND provision? 
4. (To Teachers/LSAs/SLT/Governors) What are the main challenges in this school? 
5. Is the SENCo qualified?  How did they prepare for this role?  What other qualifications do they 
hold? 
6. How is the SENCO supported?  By whom? 
7. What is the quality and impact of additional interventions? 
8. What is the effectiveness and quality of any alternative provisions? 
9. How do you decide on the interventions used? 
10. Talk about your range of interventions. 
11. Can you give us an example of a child whose curriculum and provision you have adapted? 
12. What are provision amps and what benefits do they have? 
13. Show me how your provision maps match EHCP outcomes. 
14. Do your provision maps show how the curriculum is adapted to meet the needs of end 
children? 
15. (To Teachers/LSAs) How are SEND pupils encouraged and successful in learning for 
themselves and collaboratively with peers? 
16. (To LSAs) Do you have departmental meetings?  What do you do in those meetings?   Is there 
an agenda?  Are you allowed to ask questions? 
17. (To governors) How thoroughly are governors aware of the accuracy of the identification of 
pupils who have SEND? 
18. (To governors) How thoroughly are governors aware of their progress? 
19. (To governors) How thoroughly are governors aware of the effectiveness of interventions and 
additional resources used for meeting these pupils’ needs? 
20. (To pupils) What lunch/after school clubs are on offer?  (Follow up) How many SEND children 
attend extracurricular offers, what is the percentage uptake, how are they encouraged to participate?  
Are any clubs compulsory to meet targets/needs? 
21.  
22. What CPD do TAs/Teachers receive?  What about training? 
23. How effective are partnerships (external agencies and other schools) to enhance SEND 
provision? 
24. (To leadership) What would you expect me to see if doing a learning walk with a focus on 
pupils with SEND 
25. What is the behaviour of pupils with SEND like?  Are there any trends?  Are they more likely to 
be excluded?  If so, what for? 
26. Tell me about attendance for SEN.  What patterns exist?  What is done to address those 
patterns?  What supports positive attendance? 
27. Describe the safeguarding processes for pupils with SEND.  What is your role in safeguarding 
(to SENCO/LSA)?  Do you feel wellbeing is a concern? 
 
 


